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Problem Statement Generic skills examples Research Questions

® (Health) professionals face new and complex problems.1 1. How can a framework
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help evaluating

Communication @ students’ self-perceived
generic skills learning?

® Need generic skills: useful in a different domains, situations, and contexts.
e Skills learning in universities: complex and authentic problem-solving

activities in disciplinary domains2 3 with explicit instruction and

@ Dealing with stress

opportunities to practice.4 2. How do students

perceive their generic
skills learning after
Reflection following a complex
problem-solving course
with opportunities to
develop generic skills?
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e Students’ generic skills learning remain unclear during these learning opportunities. Time-management
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e Difficulties: large number of possible generic skills, no time and resources for assessment
available®, and often few results due to complex and time-consuming development of skKills.
® View learning as all changes occurring in the student, not only as improving the skill-level.6

Giving feedback
® Students’ self-perceptions of learning: many changes occur inside students’ heads.’ @

Method and Analysis
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T Value: positive change in perception of the value, importance, or significance of a generic skill.
Understanding: gained (more) insight or understanding of how a generic skill works or aspects of the
Choose the
learnin 3 A L : : : . . ,
indicatcﬁr Self-level: gained (more) insight or understanding of own performance on or mastery of a generic skill. CO“C'USIOH and Impllcatlons
retlective of Intention: intention to work on or change their generic skill level or behaviour anywhere in the future. .
students’ The current framework shows a broad perspective
learning. Progress: perceived improvement of one’s own generic skill level, growth of generic skill ability. on skills learning. The different learning categories
are linked to: intrinsic value?, explicit instruction4,
and reflection19. In our case course, students reported learning the most on “self-level"
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